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ABSTRACT

Numerous educators have encountered silence in their language classrooms. Considerable research has
examined the causes of silence and its prevalence in the area of foreign language teaching. However, no study
has been conducted on the factors behind the silence of Kurdish Learners of English as a foreign language. This
study investigates the phenomenon of students keeping silent during EFL classes. The data for this study were
obtained through the use of a closed-ended questionnaire with a total of 60 (30 males and 30 females) English
major college students at  the English Language Department/College of Languages/University of Duhok.
According to the findings, there are a number of factors that contribute to students remaining silent., namely
linguistic and psychological, performance and classroom-based reasons. The findings also show a considerable
difference between male and female students in terms of the reasons that make them silent inside EFL
classrooms.
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1. INTRODUCTION

oreign language learners’ silence inside

the classroom has been identified as one
of the obstacles of learning the target language
which is facilitated by learners’ communication
inside the classroom. It takes a long time to learn
a language and become fluent, accurate, and
versatile in its use. For that protracted procedure,
a lot of practice is required inside and outside the
class. The issue of EFL learners’ silence
becomes a concern for teachers as well as
learners since language production and the
ability to have verbal interaction in the target
language hold crucial importance towards
learning the target language. In other words,
learners need to participate actively and use
language inside the classroom in order to master
the target language.
1.1 Aims of the Research.

The silent behaviour demonstrated by
learners during foreign language learning class is
a matter that holds crucial significance. Silence
in classrooms can become a barrier for students
towards learning the language This study aims to
find out the reason due to which Kurdish
learners of English remain silent during their
foreign language learning class. It aims to find
out the reason due to which some students do not
participate actively in their foreign language

classes.

1.2 Research Questions.

The research is intended to answer the
following questions:

1. What are the reasons due to which Kurdish
learners prefer to remain silent inside EFL
classrooms?

2. Does learners’ gender have an effect on their

silence behaviour inside the classroom?
2 LITERATURE REVIEW

2.1 The Definition of Silence

There are a lot of language teachers who have
had to deal with awkward silences in their
classrooms and struggled to get their students to
be more engaged. As a result, they have worked
hard to specify the reasons behind their students
silence Saville-Troike (1988) relates silence to
"timidity, embarrassment, fear, and neurosis."
King et al. (2020: 61) state that silence is "an
inherently complex and ambiguous phenomenon
which can be devilishly difficult to interpret and
which defies easy generalizations." Jaworski
argues that "silence is a diverse concept, and its
study merits an interdisciplinary approach”
(1997: 1). In addition, Bonvillain (1993: 47)
defines silence as "an act of non-verbal
communication that transmits many kinds of
meaning, depending on cultural norms of
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interpretation.” Furthermore, Wilson (2005: 43)
defines silence to mean "to communicate certain
feelings, like anger, distancing, rejection, etc., in
order to achieve a set of personal objectives.” As
for the student’s silence, Giles et al. (1992),
Jaworski & Sachdev (1998), Harumi (2001), and
Juniati et al. (2018) state that silence in a
classroom context can be interpreted as
rudeness, laziness, lack of interest, passivity, an
unwillingness to communicate, a sign of
hostility, rejection, or interpersonal
incompatibility, anxiety or shyness, or a lack of
verbal skills. Similarly, according to Zembylas
and Vrasidas (2007), silence is "associated with
either non-participation or marginalization."
2.2 Reasons behind Silence inside the
Classroom

Tsui (1996) identifies a number of variables
that contributed to student silence. These factors
include students' incapacity to comprehend the
teacher's speech, students' fear of making errors
and losing "face," and students' lack of sufficient
time to assimilate material (cited in Delima,
2012). Other aspects that could explain why
students tend to be quiet in language classes
include how well they know the target language,
how well they have spoken in the classroom in
the past, how confident they are, and what
classes lessons are about. In addition, depending
on the circumstances, some students choose to
keep silent because they struggle with social
anxiety or are afraid of being judged by their
peers (Briggs 1988; Coplan et al. 2011;
Richmond, Wrench, and McCroskey 2013).

Some students may not speak up because
they do not understand the content, they hate the
class or the manner of discussing the material,
uncertainty of what their teachers anticipate
from them (Reda 2009). Studies that were
piloted on Asian learners who were enrolled in
EFL classes also claimed that their inherent
shyness is main reason behind their silence
(Townsand, 1998). Tani (2005) states that
silence may be due to the absence of motivation,
that can contribute to students' unwillingness to
actively  participate in EFL  classroom
discussions and activities. If the students are
interested in learning throughout their time in
EFL lessons, they will make an effort to
participate in classroom activities, even though
they do not have a particularly strong mastery of
the English language.

Likewise, Hanh (2020) indicates various
causes of students' silence, personal and
impersonal, linguistic and psychological factors

such as students' personalities and language
proficiency, teachers' methodology, lesson
contents, and class cooperation. Another factor
that might act as the reason behind students
unwillingness to participate in EFL classroom
activities is high levels of anxiety. According to
Jackson (2002), anxiety is a feeling of tension,
nervousness, and concern related to an arousal of
the automatic nervous system. EFL students are
likely to feel more anxious because they try to
use a foreign language but do not use it
competently. Reluctance to participate in class
activities is one way to avoid class participation.
Some students habitually sit in the back rows
because they do not want to actively participate
in class, preferring to work in small groups
because they feel more comfortable. These
students, behaviours support the research by Liu
and Littlewood (1997), who stated that large
classes tended to discourage students from
sharing their ideas and heightened their anxiety
to communicate in a foreign language for fear of
public embarrassment if they made a mistake in
front of their peers.
1.1 Studies on Silence
Classrooms
Unfortunately, there is not even one study
that examines the silence of Kurdish students in
the field of learning English as a foreign
language. In this section, the researcher will shed
light on some other studies that have been
conducted on EFL speakers of languages other
than Kurdish. Harumi (2002) conducted research
on silence in cross-cultural communication
among Japanese students of English as a foreign
language. According to the results of the
research, there are students who are able to
express themselves when they are addressed
personally, owing to the fact that various
cultures have varying levels of this expectation.
Tok (2009) conducted research on Turkish
learners' communication problems in English-
language classrooms. He found out that the main
obstacles to communicating among Turkish EFL
learners are anxiety and an unwillingness to
communicate, the level of these reasons varies
depending on the learner's gender and the field
of study. An additional study was conducted by
Liu and Mou (2008), in which the causes and
cultural meanings of silence were investigated
through the use of an ethnographic study of
silence behaviours among postgraduate Chinese
students in EFL classrooms. The findings of this
study revealed that Chinese students' silence
behaviours are influenced by Chinese cultural
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notions of face, power, and shame in social
relationships. Halawachy (2014) investigated the
reasons behind the silence of 43 Iraqi learners at
university level. She used gender as the main
variable in her research and found out that there
were differences between male and female
students’ silence. Furthermore, she also
discovered that the reasons behind silence are
pedagogical and psychological reasons, such as
shyness, anxiety, fear of pronouncing a word
differently, and the nature of the material being
taught by the teacher. Nakane (2007) discussed
classroom case studies of three Japanese
students who were enrolled in mainstream
university courses in Australia. The studies
included analysis of recorded classroom
interaction as well as follow-up interviews with
the Japanese participants, Australian lecturers,
and fellow students in the classes. In the follow-
up interviews, it was discovered that all of the
Japanese students were judged to be “ silent" by
both their instructors and their classmates;
however, the examination of classroom
interaction indicated that the amount and nature
of silence differed from student to student. In
another study, Choi (2015) investigated the
perceptions of as well as the causes behind, the
low levels of conversational involvement and
silence shown by Korean students enrolled in
graduate programmes in the United States. The
participants  were interviewed in a semi-
structured format by the researcher, and the data
were analysed using a constant comparison
approach. According to the results of the survey,
the participants rated themselves as the
individuals in their classrooms who spoke the
least. The students' lack of mastery of the
English terminology related to their discipline,
the effect of Korean classroom habits, and a
desire to save face were some of the reasons
behind their silence. On the other hand, it was
clear that the participants had a great desire to
participate since they were really engaged in the
work that they were doing on the online
discussion board.

It is important to shed light on a study carried
out by King (2013a, b) in which over 900
Japanese English learners studying in a higher
education setting underwent almost 48 hours of
structured classroom observation. King (2013a,
b) discovered that students were responsible for
less than 1% of initiated talk and that over a fifth
of observed class time was marked by silence in
which neither staff nor students spoke. Silence
took several shapes and purposes in Japanese

university classes, according to King, and its
causes were numerous and linked, with
inhibition and socio-psychological variables
proving particularly important.

3. METHODOLOGY

3.1 Introduction

This section provides a summary of the
methodology that is used in this study. It
provides an explanation of the method, including
the design of the study, the selection of
participants and their descriptions, the tools that
were used for data collection, and the analysis of
the data.

3.2 Participants

The participants of the current study were 60
Kurdish students (30 males and 30 females)
learning English as a foreign language (EFL).
All the participants are from the department of
English, college of languages, University of
Duhok. The participants ranged in age from 20
to 25. Gender balance has been taken into
account by the researcher.

3.3 Instrument
3.3.1 Questionnaire

It is commonly acknowledged that a
questionnaire is the most well-known research
instrument that is designed to gather data in the
form of written responses. According to
Walliman (2011: 97), a questionnaire is an
effective instrument for collecting data since it
enables the researcher to "get responses without
actually having to speak to every responder and
avoid influencing the participants' answers." A
researcher may get a large amount of data in a
relatively short amount of time by employing a
questionnaire. To find out the reasons why
Kurdish students of English remain silent in EFL
classes, the present study adopted a quantitative
data collection design. The quantitative data
were obtained using a questionnaire.

The researcher developed a questionnaire
specifically for Kurdish EFL students who were
having trouble expressing their thoughts when
they were participating in classroom activities.
This questionnaire's items were adapted from
questionnaires used by Halawachy (2014),
Jaworski and Sachdev (1998) and Altunash
(2014). These items have been adjusted to align
with the aims of this research. 60 Kurdish EFL
learners participated in giving responses to the
questionnaire which comprised 18 close-ended
items. A Likert scale of five points was used to
rate the 18 items of the questionnaire and as
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follows: 1. strongly disagree; 2. disagree; 3. not
sure; 4. agree; and 5. strongly agree. Since all
the respondents were students at the University
of Duhok, English Department, College of
Languages, the questionnaire was written in
English. A preliminary version of the
questionnaire was tested by a group of jury
members in the department of English to ensure
its validity and reliability.
3.4 Procedure

A written questionnaire was used to collect
data for this research. The data were obtained in
October (2022). 60 students were given the
questionnaire during class time. It took the
participants around 15 to 20 minutes to
complete. Before handing out the questionnaire,
the researcher explained the study and its aims
and provided guidance on how to respond to the
items truthfully. Following this, the researcher
had only the Kurdish-speaking students remain
in class to fill in the questionnaire.
4 Data Analysis and Findings

The data obtained via the questionnaire were
analysed and quantified using the SPSS
programme (Statistical Package for the Social

Sciences). The researcher adopted a descriptive
statistical method that involved frequencies,
percentages and mean score to get an idea of the
broad trend of responses from participants. The
18 items of the questionnaire were classified
into two main categories , learner-based and
classroom-based reasons. The learner-based
category was further sub-classified into several
subcategories. such as psychological reasons,
linguistic reasons and performance reasons.

1. Learner-based Reasons behind Students’
Silence in Language Classes:

Students keep silent inside the classroom due
to a variety of reasons. The reasons that belong
to the students themselves are the most common
ones. To makes the analysis clearer and more
understandable.  the researcher classified the
learner-based reasons into several sets as
follows:

a. Psychological Reasons:

Lack of self-confidence, lack of motivation,
feeling shy and anxiety are the most influential
psychological reasons behind students’ silence
inside language classrooms.

Table (1): Psychological -Based Reasons for Students’ Silence

# Psychological - Gender SD D NS A SA
based reasons
Mean
No. Per. No. Per. No. Per. No. Per. No. Per.

1. Ilack enough self- Male 14 A47% 3 10% 5 17% 6 20% 7% 2.40
confidence. Female 2 7% 8 27% 17% 8 27% 23% 3.63
2. lamshy Male 12 40% 5 17% 10% 4 13% 6 20% 2.43
Female 1 3% 12 40% 7% 5 17% 10 33% 3.55
3. | feel anxious Male 20% 23% 17% 5 17% 7 23% 3.60
when | talk. Female 20% 27% 2 7% 12 40% 2 7% 3.60
4. |lack motivation Male 7 23% 12 40% 7 23% 4 13% 0 0% 2.67
Female 12 40% 5 17% 3 10% 4 13% 6 20% 2.43
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SD: Strongly disagree
Not sure A: Agree

D: Disagree

NS:

SA: Strongly agree

the statement "l lack self-confidence,”" whereas
50% of female students either agree or strongly

According to the data presented in the table
above, lack of confidence is one of the many
psychological factors that contribute to learners’
silence inside the classroom. It is evident that
Kurdish male students have more self-
confidence than female students, given that 57%
of male students strongly disagree /disagree with

agree with the same statement. They believe that
one of the reasons behind their silence in the
EFL classroom is their lack of confidence.. The
remaining 50% of female respondents either
strongly disagree or disagree with the statement,
or they are uncertain about it. The responses of
the female participants are consistent with the
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findings of Hanh (2020), who found out that
68% of the Vietnamese students he taught
believed that lack of confidence was an obstacle
to their engagement in the classroom. When it
comes to the item of motivation, the findings
indicate that 50% of the male students strongly
disagree/disagree with the item (I am not
motivated). Likewise, 63% of female students
expressed significant disagreement with the
same item. In other words, Kurdish learners do
not believe that lack of motivation is the cause
behind their silence. This further indicates that
students are motivated when they are present in
the classroom. This is a positive indicator that
the participants have the desire to participate
inside EFL classes.

As for the effect of shyness on speaking, item
3 reveals that being shy is not an obstacle to
speaking for the majority of the male students
(strongly disagree-disagree: 57%), and the other
half of the males are not sure about the item.
Only a few male students feel shy inside the
classroom (13%). While half of the female
students (50%) feel shy, the other half either
strongly disagree/disagree, or are not sure about
the item. These results agree with those arrived
at by Halawachy (2014), in which Iragi female
students consider shyness an obstacle to their
participation inside the classroom. In contrast,
results by Al-Jarjary (2020) confirms that
shyness is not considered a reason for his
participants’ silence.

Anxiety is another important reason that
prevent students to speak inside the classroom.
According to the preceding table, 40% of male
students and 47% of female students choose
strongly agree/ agree for item 4. In other words,
nearly half of both male and female participants
do have anxiety inside the classroom while the
other half do not experience any anxiety or are
not sure about it. These results contradict King’s

(2013) study within Japanese university foreign
language classrooms who emphasizes that
anxiety is a dominant variable amongst a host of
other factors in that setting. The results go in line
with those of Williams and Andrade (2008) who
found out that almost as high as fifty per cent of
students in Japanese universities expected to
experience anxiety whilst studying a foreign
language. It is apparent from Table 1 that the
highest mean recorded among psychological
learner-based reasons is 3.63 for item 1 (I lack
self-confidence). In other words, most of the
Kurdish female students who participated in this
research agree that a lack of self-confidence is
the most influential psychological factor behind
their silence inside the classroom. The highest
mean among male students is 3.60, which means
most male students agree that anxiety is the
reason behind their silence in the classroom
context. Similarly, the same mean is recorded for
females (3.60), who definitely agree that anxiety
is the second psychological reason that makes
them silent in the classroom. Another
considerable difference between males and
females is shyness, which is recorded at 3.55
with females and 2.43 with males. That is to say,
males disagree that shyness is the reason behind
their silence, while females do agree on the same
item. The lowest mean recorded with both male
(2.30) and female (2.67) students is for the item
(I am not motivated). Students disagree that the
lack of motivation is reason behind their silence
inside the classroom.
b. Linguistic Reasons

It seems that the lack of linguistic
competence is another significant obstacle that
prevents the students to participate inside the
classroom. The following table illustrates the
most common reasons that are related to the
linguistic competence.

.Table (2): Linguistic-Based Reasons for Students’ Silence

-Linguistic-based o SD D NS A SA
reasons S

é No. Per. No. Per. No. Per. No. Per. No. Per. Mean
| do not have Male 4 13% 11 37% 3 10% 9 30% 3 10% 3.13
sufficient Female 3 10% 8 27% 13% 11 37% 4 13% 2.83
vocabulary
| cannot express Male 8 27% 27% 7% 11 37% 1 3% 3.36
myself sufficiently Female 3 10% 30% 10% 11 37% 4 13% 2.86
in English.
My level of English Male 11 37% 7 23% 4 13% 6 20% 2 7% 3.63
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is low. Female 6 20% 15 50% 5 7% 3 10% 1 3% 3.73
4. | want to make my Male 4 13% 6 20% 3 10% 7 23% 10 33% 3.43
listening better.
Female 4 13% 2 7% 6 20% 11 37% 7 23% 3.50
SD: Strongly disagree  D: Disagree ~ NS: little time actually speaking English in a typical
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Not sure A: Agree SA: Strongly agree
The frequencies for item 5 indicate that, due
to a lack of vocabulary, half of the participants
remain silent inside the classroom. The data
shows that female students strongly agree/ agree
(50%) with this item, while 37% strongly
disagree / disagree with it. In contrast, half of the
male students strongly disagree/disagree that
‘the lack of vocabulary’ is behind their silence
inside the classrooms. According to the findings,
there is no apparent difference between males
and females. The reason behind such a result
may go back to teachers who do not place
enough emphasis on "vocabulary teaching,”" and
the lack of review or practise with newly
acquired vocabulary may also be a contributing
factor. This result is in line with Koizumi
(2005), who finds a strong correlation between
vocabulary knowledge and verbal competence.
The data from this study also reveals that 40% of
the male participants strongly agree/ agree with
the sixth item ‘I cannot express myself
sufficiently in English’, whereas 50% of the
female students strongly agree / agree with this
item. The reasons behind students’ inability to
express themselves in English may go back to
the lack of opportunities to practise English
outside the classroom, and even inside the
classroom, the teacher must create an
environment  that makes students feel
comfortable when they speak. This finding is in
agreement with Jordan (2009), who shows that
"the most persistent problem for the students is
the inability to express themselves adequately in
English. He finds out that the students spend

day.

Similarly, Ortega (2007) also shows that his
students find it challenging to have oral
discussions in English. It is worth noting that
both male and female students strongly
disagree/disagree with Item 7 (my level of
English is low) with percentages of 60% and
70%, respectively. In other words, Kurdish male
and female learners do not consider the low level
of English as an obstacle in the classroom
setting. Finally, the questionnaire results show
that 53% of male students and 60% of female
students strongly agreed /agreed with item 8.
This result agrees with results by Halawachy
(2014) who showed that 77% of male students
and 83% of female students keep silent inside
the classroom to improve their listening.
Halawachy (2014) considered this factor "the
most preferable and safest way to not participate
in the class for those who are reluctant to
volunteer.

The data in the table above demonstrates that
the highest mean score attained for both female
and male is (3. 73) and (3.63) respectively for
item 3. In other words, if one looks at mean
scores of all the items, one can realize that both
male and female students do agree in varying
scores for all items that linguistic reasons are the
main reasons behind their silence inside the
classroom.

C. Performance factors:

Fear of making mistakes such as grammatical
mistakes, pronunciation mistakes, giving wrong
answers and fear of being mocked at are also
factors which hinder students’ speaking inside
the classroom as illustrated in the following table
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Table (3): Performance- Based Reasons for Students’ Silence

No. Performance - Gender Mean
based Reasons
No. Per. No. Per. No. Per. No. Per. No. Per.
| am afraid of Male 3 10% 5 17% 3 10% 9 30% 10 33% 2.4
giving wrong
answers
Female 2 7% 4 13% 4 13% 14 47% 6 20% 2.4

| answer in my Male 23% 5 17% 4 13% 10 33% 4 13% 2.96
mind. | prevent Female 10% 4 13% 10 33% 11 37% 2 7% 3.16
say it out loud.
| fear Male 10% 4 13% 10 33% 9 30% 4 13% 2.76
pronunciation Female 3% 5 17% 7 23% 12 40% 5 17% 2.5
mistakes
| fear being Male 12 40% 8 27% 5 17% 2 7% 3 10% 3.80
mocked at by Female 9 30% 7 23% 8 27% 4 3% 2 7% 3.56
classmates.
| am afraid of Male 10 33% 5 17% 4 13% 6 20% 5 17% 3.3
making
grammatical
mistakes. Female 2 7% 8 27% 5 17% 8 27% 7 23% 2.66

SD: Strongly disagree  D: Disagree  NS:
Not sure A: Agree SA: Strongly agree

The above table shows that item 4 has been
disapproved by the participants. Kurdish male
and female learners do not have the fear of being
mocked by classmates, according to percentages
(67% and 53%, respectively). This result is in
line with those by Halawachy (2014). Worth
noting, 50% of female participants strongly
agree/ agree with item 5 ‘I am afraid of making
grammatical mistakes’. This result is in line with
Hanh's (2020), in which 58% of his Vietnamese
participants confirm that the fear of making
grammatical mistakes is the main reason for
their silence.

On the other hand, 50% of male participants
strongly disagree/disagree with the same item.
This indicates that Kurdish male students do not
consider item 5 a reason for their silence inside
the classroom. The responses of male students
are in line with those of Al-Jarjary (2021), who
showed that 48% of his participants disagree
with the same item. On the other hand,
Halawachy (2014) indicated that 65% of her
female participants and 64% of her male
participants consider the fear of making
grammatical mistakes as one of the most
important factors behind their silence. Item 3,
"fear of pronunciation mistakes,” seems to
record high percentages with both males and
females (43% and 57%, respectively). So both

genders consider this factor to be a barrier
behind their reticence inside EFL classrooms.
The results of this item go in line with those of
Al-Jarjary (2021), who indicated that the fear of
making pronunciation mistakes was approved as
a reason for his participants’ silence. Halawachy
(2014) also stated that 64% of her participants
are silent inside the classroom because of a fear
of making pronunciation mistakes.

Moreover, the fear of giving wrong answers
is another serious barrier for Kurdish learners
that prevent them from taking part in the
lectures. Kurdish male and female students (63%
and 67% respectively) strongly agree / agree.
These findings are consistent with those reported
by Al-Jarary (2021) and Halawachy (2014), who
received 60% and 71% approval from their
participants, respectively. This item is very
much related to the previous two items, which
deal with the fear of making grammatical and
pronunciation mistakes. So, students’ lack of
proficiency in English, and grammar in
particular, is a major barrier to participation.
This matches with what Nakane (2007)
diagnoses in Japanese students in Australian
universities with respect to language proficiency,
resulting in their silence. According to her,
"weak language skills of Japanese students were
frequently mentioned as a problem."

Item 2 elicit that almost half of male (46%)
and female students (44%) strongly agree/ agree
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with this item (1 answer in my mind. | prevent
saying it aloud). The rest of the participants are
either not sure or disagree with this item. The
last item in the table which is (I want to make
my listening better), 60% of female students
agree /strongly agree with this item whereas
male students who agree / strongly agree with it
are 46%. Al-Halawachy (2008: p.87). considers
listening as “... a safe strategy adopted by
learners to avoid making mistakes for fear of
talking or for any other reason. . It is obvious
from the above table that the majority of the
male and female learners believe that the fear of
being mocked inside the classroom is the reason

behind their silence, with a mean score of 3.80
and 3.56 respectively.

On the other hand, both male and female
students disagree with item 1 with mean scores
of (2.4). Learners should understand that
language errors are a normal and indispensable
part of the language learning process.
Improvement can only be achieved through
participation in classroom activities and
discussions, and errors lead to improvement
D. Classroom- Based Reasons

The following table shows some reasons
behind students’ silence depending on classroom
atmosphere.

Table (4) Classroom -based Reasons for Students’ Silence

# Classroom -based Gender SD D NS A SA Mean
reasons
No. Per. No. Per. No. Per. No. Per. No. Per.
1. Noenoughtimeis Male 1 3% 6 20% 9 30% 10 33% 4 13% 2.66
given to digest the
information and
answer. Female 0 0% 9 30% 8 27% 8 27% 4 13% 2.66
2. I have difficulty in Male 1 3% 10 33% 6 20.% 9 30.% 4 13% 2.7
timing. Others speak
before | do.
Female 3 10% 8 27% 5 17% 13 43% 1 3% 3.13
3. Ido not speak Male 3 10% 8 27% 9 30% 8 27% 2 7% 3.06
because of a
stressful classroom
atmosphere. Female 2 7% 5 17% 8 27% 9 30% 6 20% 2.6
4. Lack of equal Male 12 40% 7 23% 17% 10% 3 10% 3.73
allocation of Female 7 23% 4 13% 6 20% 23% 6 20% 2.96
opportunities to
speak
5. I 'have difficulty in Male 6 20% 9 30% 1 3% 8 27% 6 20% 3.03
getting called on in
class.
Female 4 13% 8 27% 1 3% 12 40% 5 17% 2.8
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SD: Strongly disagree  D: Disagree NS:
Not sure A: Agree SA: Strongly agree
Table 4 shows that male and female students
strongly agree/ agree with Item 1 (43% and 40%,
respectively). That is, the majority of
participants strongly agree/ agree, that there is
insufficient time for them to digest information
and respond. Jackson (2002) found that some
students "needed more time to think about a
question since they were formulating a response

in their native language that they would then
need to translate." Tsui (1996) also added that
being pushed to answer questions literally within
seconds by teachers "frightens the students, stops
them from thinking, and suppresses their wish to
answer the questions."

The responses given to item 2 reveal that
almost half of the students have difficulty with
timing, since both male and female students
strongly agree / disagree 43% with it. Similarly,
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53% of female students strongly agree /agree
with item 4, while 63% of male students strongly
disagree /disagree with this item. This result
contradicts Altuntas (2014), who stated that
more than half of his Turkish learners do not
have any problem with timing or the allocation
of opportunities to speak. In Jackson’s (2002)
study, some students blame their instructors for
this situation. They complain that their instructor
frequently chose the same students for questions
or did not give them enough time to think when
they were singled out for a question, causing
them to be too quick to respond. Concerning the
stressful environment in the classroom in item 3,
there is a discrepancy between the responses of
34% of males who strongly agree/ agree with it,
and the remaining are mostly unsure. On the
other hand, female students strongly agree/ agree
with this item to the tune of 50%. This result
goes in line with Altuntash (2014).

Finally, both male (47%) and female (57)
students strongly agree/agree with item 5 which
means that having difficulty in getting called on
inside the classroom is one of the main reasons
behind their silence.

As far as classroom-based reasons are
concerned, table (4) shows that the highest mean
score recorded for male students is (3.73) for
item 4 which means that the majority of the male
participants agree that there is a lack of equal
allocations of opportunities to speak inside the
classroom. Meanwhile, females consider the
timing difficulty with mean (3.13) as a main
reason behind their reticence. Other reasons are
proved to be agreed with by males and females
with different mean scores.

5.CONCLUSIONS AND PEDAGOGICAL
IMPLICATIONS

5.1 Conclusions

Silence is a normal phenomenon in EFL
classrooms, and it forms a challenge to both the
teaching and learning processes. There are a
number of potential reasons that cause students’
silence in the classroom. Some of these reasons
are learner-based such as psychological reasons,
linguistic reasons and performance reasons
whereas other reasons are classroom-based
reasons which are related to the classroom
atmosphere in general.

As far as the psychological reasons are
concerned, the researcher has concentrated on
four main categories of psychological reasons
that cause silence which are lack of self-

confidence, shyness, anxiety and lack of
motivation. Results show that male learners
suffer from anxiety inside an EFL classroom
where as female learners consider lack of self-
confidence, anxiety and shyness as main
psychological reasons that make them silent.

In terms of linguistic reasons, there is a
considerable difference between males and
females. The former consider the lack of
vocabulary as an important factor that causes
silence while the majority of female learners say
that their low level in English and inability e to
express themselves adequately cause their
reticent in their classes. In the meantime, it is
considered that the student's behaviour of
remaining silent can also be attributed to a
number of performance reasons such as the fear
of making mistakes and being mocked at. Male
learners are mostly afraid of making
grammatical mistakes and also being foolish in
front of their teachers and classmates. In
contrast, females are afraid of doing
pronunciation mistakes when they are engaged
in oral activities. Other reasons are classroom-
based reasons including lack of time for the
processing of information, turn-taking, having
difficulty of being called on and the stressful
classroom atmosphere. Male learners consider
lack of equal allocations of opportunities to
speak as main reason behind their silence while
females state that the stressful classroom
atmosphere prevent them from participation
inside the classroom.

5.2 Pedagogical Implications

The findings of this investigation provide
convincing evidence that there appears to be a
distinct and prevalent attitude toward silence
within the English as a Foreign Language
classrooms among Kurdish students majoring in
English in the department of English/school of
languages/ university of Duhok. In light of the
ideas that have been presented throughout the
course of the article, the following
recommendations on educational practise have
come to mind:

First, it is essential to enhance students'
language abilities because it has been
demonstrated to have an effect that facilitates the
interactions that take place in the classroom.
When students experience success in the target
language, their confidence levels rise, which in
turn leads to an increase in the quantity of oral
activity they engage in. Therefore, teachers
should develop a wvariety of activities for
classroom engagement in order to stimulate the
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attention of their students, as well as offer as
many opportunities as they can for their students
to use the target language in their own speech.
Motivating and inspiring students to present
themselves verbally in front of their classmates
should be a regular component of the
educational experience. Teachers should place
an emphasis in the classroom on linguistic skills
such as grammatical structures, vocabulary,
word collocations, and phonetics. This will
ensure that students are able to correctly express
themselves in English. Students might benefit
from developing the habit of listening to
English-speaking channels as part of their daily
routines in order to improve their language
skills.

Second, a student's inability to acquire
English skills due to a lack of self-confidence is
one of the primary reasons why it is essential for
teachers to build students' confidence. To
achieve this goal, it is necessary for teachers to
support students in developing a more
comprehensive understanding and an appropriate
value of themselves, as well as to develop in
students the belief that they can become
proficient in English if they put in sufficient
effort. The students need to be reassured by their
teachers that making mistakes is not something
to be afraid of but rather something to be learned
from. In addition, it is essential for EFL teachers
to demonstrate patience and concern for their
students in order to alleviate the anxiety and
stress that students experience  while
participating in EFL classes. Students will only
readily participate in activities and assignments
that are specifically designed for them after they
have developed the confidence necessary to
communicate in the classroom.

Third, the learning atmosphere should be one
that is comfortable and conducive to harmony.
This is a necessary element for the interaction
that takes place in the classroom, which plays a
significant part in achieving good teaching.
Giving students greater time and flexibility in
how they participate in class is one of the most
effective ways for teachers to establish a
peaceful and calm environment in the classroom.
The teacher's role shifts from that of a dominant
and controlling figure to that of an organizer,
instructor, facilitator, helper, and evaluator who
is responsible for creating an environment in
which students can actively participate. The
students in such a harmonious classroom should
feel less worried and anxious about engaging in
the activities that are being conducted in the

classroom. Students' ability to contribute to
classroom interactions can only be improved,
and classroom silence can only be broken,
through the promotion of empathy among
students and between students and their teachers.

Lastly, the teaching methods have a
significant impact on the academic performance
of the students in the classroom, and as a result,
teachers should encourage students to ask
guestions, organise them to work together to find
answers, and always be ready to assist them.
This is beneficial for the development of
students' abilities to interact with one another.
Without providing students with constructive
criticism, teachers should work to encourage
students to take on personal challenges by asking
them to answer questions during class. When it
comes to influencing the habits of students,
positive comments can be a great deal more
effective than negative ones. In addition, there
should be an increase in the number of activities
that students participate in. Some examples of
these activities are debates, role-playing, and
group discussions. Teachers can encourage
students to participate in class activities with
enthusiasm by employing a variety of successful
teaching approaches, which allows them to break
the silence that typically exists in the classroom.

To sum up, the following are some
suggestions that have been made in order to
avoid students' silence in EFL classrooms at the
university level: boosting students' confidence in
expressing themselves, increasing students'
language skills, employing communicative
teaching methods, and building up a friendly
classroom atmosphere. Along with these
suggestions, teachers will need to adjust their
pedagogical approaches and update their
teaching methods in order to arouse students'
interest in learning and, as a result, encourage
their participation in that learning.
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