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ABSTRACT

The main purpose of this study is to investigate the effect of using Jolly Phonics songs on English-
speaking skills among early-grade Kurdish students. Six groups of primary students were selected to take
part. Three groups, which consisted of 45 students, were selected as experimental groups. They were taught
by using the Jolly Phonics songs for three months. The other three groups, which consisted of 45 students,
were selected as control groups. They were taught using traditional teaching methods. The instruments used
in this study were Jolly Phonics strategy flashcards and Jolly Phonics songs. Participants’ speaking skills
were measured both before and after the teaching period through a specially designed rubric that measured
their speech clarity, loudness, detail sharing, eye contact, and interaction. The findings of this study show
that the Jolly Phonics songs effectively improve the students’ speaking skills. Students have achieved very
high results in all the measured variables because they learn to speak English in a fun way. Moreover, it is

an effective method for all students, even those with learning difficulties.
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1. INTRODUCTION

For many second and foreign language
students, mastery of English speaking is a
necessity (Pratama & Awaliyah, 2016). Since
English has become a language of
communication as well as a language of science
and technology, its significance is acknowledged
by people all over the world. Learning English
has become an important skill for living in a
globalized environment, which has raised the
importance of connecting with people worldwide.
This shows the need to incorporate EFL
pronunciation learning activities into classrooms
to provide students with situations where they can
improve their pronunciation through listening and
speaking in more authentic ways (Tsou, 2005).
Both teachers and students have long
considered pronunciation to be a challenging
subject. Because many schools believe that
reading and writing are the most crucial abilities
for successful learners, they have prioritized
teaching these subjects. To communicate with
other language speakers, one must learn how to
pronounce it in a way which a variety of listeners
can understand. It is crucial for children to have
communicative competence because it allows
them to engage in conversations, share ideas, and
communicate information with others. According
to Nashruddin (2013), speaking is the first ability

students strive to master. When students want to
speak English fluently, they must be able to
pronounce  phonemes  correctly, employ
appropriate stress and intonation patterns, and
communicate in connected discourse (Harmer,
2001).

During the early stages of language learning,
learners must be able to distinguish between letter
sounds and names, imitate pronunciation, identify
what is being said, name objects, and understand
the left-to-right direction. To aid in the process of
learning a foreign language, teachers must create
an effective learning environment. Additionally,
teaching language-learning abilities to students in
primary schools is difficult and requires carefully
chosen methods of teaching. Jolly Phonics is a
common method for teaching children by using a
synthetic phonics approach. Instead of learning
the alphabet, students learn the sounds of the 24
different letters. They are then taken through the
stages of blending and segmenting words to
develop reading and writing skills (Lloyd, 2005).

Jolly Phonics is taught and introduced in an
organized way, going from the most basic to the
most difficult one. This method has some
implications for teaching at the primary level.
First, students achieve very high results because
children learn to speak in a fun way. Moreover, it
is an effective method for all students, even those
who have learning difficulties.
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The aim of this study is to find out the effects
of utilizing Jolly Phonics songs on teaching
speaking on primary school students. This will be
done through assessing students' speaking
abilities and examining whether teaching Jolly
Phonics songs will help them to improve their
speaking abilities. The study will determine
whether this methodology is useful and effective
for early-grade (first and second grade) students
by trying to answer the following research
guestions.

» Is teaching using Jolly Phonics songs beneficial
in developing English-speaking skills in terms of
speech clarity and loudness?

* Is teaching through jolly phonics songs
beneficial for students to share details in their
speech?

* Does teaching through Jolly phonics songs
encourage students to interact with others?

» Do students improve eye contact when taught
using Jolly Phonics songs?

It is hypothesized that there would be a
significant difference in the average post-
instruction scores between the experimental
group students who learned English through Jolly
Phonics songs and the control group students who
learned through the traditional way. Students will
be more motivated and study more effectively in
a laid-back classroom environment.

2. BACKGROUND

2.1. Overview

Students learn more through interaction in
dialogue rather than just learning grammar. As a
result, the subjects, or themes on which their
language learning is based should hold their
interest and compel them to engage in more social
contact. The strategies the teacher should
emphasize should be engaging. These activities
are typically centred on songs and poems, in the
classroom for young students (Betz & Huth,
2014).

Songs can develop language skills and bring
enjoyment and fun into the classroom. The
enjoyment aspect of learning language through
songs is directly related to affective factors.
Songs can be used to explain a topic, practice
language, prompt conversation about attitudes
and feelings, create a homely environment, and
provide flexibility and fun to learning. Songs are
a technigue that establishes a weak emotional
filter and encourages language learning (Boothe
& West, 2015). Schoepp (2001) reinforces that
the affective filter needs to be weak for the best
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learning to happen. A weak affective filter
indicates a willingness to learn and a good
attitude toward it. The learners will not seek out
language input if the affective filter is strong,
which prevents them from being receptive to
language learning.

One way to achieve a weak affective filter and
encourage language learning is through songs. As
Schoepp (2001: 2) stated " songs can be used to
practice a language point, stimulate discussion of
attitudes and feelings, encourage creativity and
use of imagination, provide a relaxed classroom
atmosphere, and bring variety and fun to
learning." He clarifies that songs offer a
refreshing change from the usual classroom
activities. Learning English through songs creates
a relaxed classroom environment where the four
language skills can be improved.

2.2. The Jolly Phonics Method

Jolly Phonics is a technique of teaching
English that uses a variety of worksheets to
enhance a variety of learning abilities, including
identification of sounds and connecting it to
actions and then blending these sounds by
listening to the songs (Lloyd & Wernham, 2012).

This approach uses multimedia material like
stories, songs, actions, gestures, and music to
teach children the letter sounds. The teachers can
teach and enhance multiple skills, such as
listening, speaking, and pronunciation, by
applying these materials.

Jolly Phonic supports the teachers in creating
an engaging language learning environment and
making the subject simple to acquire and
understand. Songs are used in English lessons to
highlight the basics of language and
communication while encouraging students to
speak and understand the language. Students can
easily understand and remember the lyrics to
songs. Using songs in the classroom has various
benefits, including the following.

* There is repetition involved in memorizing and
singing,

» This repetition helps them understand the words'
meanings and is eventually easy to remember.

* Students are able to recognize how English is
spoken without even being aware that they are
learning.

* It's a wonderful technique to introduce English
speaking, hearing, and comprehension basics
(Schoepp, 2001).
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3. METHODOLOGY

The general plan of this research is conducted
as an experimental design; a pre- and post-
instruction rubric is used to assess the effect of the
Jolly Phonics songs on the speaking ability of
second-year primary students aged 6-7. Six
groups of students were selected from four
schools in Duhok. The experiment took place
during the second term of the school year 2022-
2023.

The total number of participants in this study
was 90 students of both genders. Forty-five
students from three classes served as the
experimental groups in this study, and 45 students
from other three classes served as the control
groups. All the experimental groups are taught
using Jolly Phonics songs and flashcards. The
control groups are taught using the traditional
teaching method following the textbook.

In order to evaluate how the Jolly Phonics
songs and flashcards improved speaking skills, a
five-category rubric was utilized, which
measured their speech clarity, loudness, detail

sharing, eye contact, and interaction. Pre- and
post-assessments were conducted at two different
times; the time between them was about three
months. The purpose of the pre-test was to gauge
the students' speaking proficiency before
instruction. The post-test aimed to assess how
much the instruction had affected the students'
speaking abilities.

The results of the assessments and the figures
were plotted using R Studio programme.

4. RESULTS AND DISCUSSION

The results which are shown in Table 1 display
the distribution of (No, Sometimes, Yes) within
the  phases of  Post_instruction and
Pre_instruction among the participants in terms of
the five measured categories of speech clarity,
loudness, detail sharing, eye-contact, and
interaction. The table including the categories and
the corresponding percentages within each phase,
demonstrate a shift in the distribution of
categories between the two phases.

Table (1): The percentages of cases in each category within each phase.

No Sometimes Yes

Speech Clarity Pre_instruction 37.8 44.4 17.8
Post_instruction 4.4 35.6 60.0

Speech Loudness Pre_instruction 46.7 33.3 20.0
Post_instruction 4.4 44.4 51.1

Detail Sharing Pre_instruction 42.2 40.0 17.8
Post_instruction 4.4 44.4 51.1

Eye Contact Pre_instruction 31.1 51.1 17.8
Post_instruction 4.4 40.0 55.6

Interaction Pre_instruction 40.0 48.9 11.1
Post_instruction 2.2 51.1 46.7

A chi-square test was also conducted to
examine the association between the categories
and their significance as an effect of the

instructional phase within the Experimental
groups as shown in Table 2.
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Table (2): Pearson's Chi-Square test results.

Variable X-squared df p.value
Speech Clarity 22.60 2 <.001
Speech Loudness 22.54 2 <.001
Detail Sharing 21.13 2 <.001
Eye Contact 18.37 2 <.001
Interaction 25.08 2 <.001

4.1. Speech Clarity

It was observed that pre-instruction, most of
the students were not able to speak clearly in such
away as to allow easy and accurate perception of
what was being said in English. This was not only
in terms of clarity in the articulation of speech.
They needed to think clearly, so giving them
flashcards as a facilitator helped them think more
clearly and enabled them to organize their

45.6% -

41.1% -

40.0% -

Percentage

18.9% =

13.3%-

No Sometimes

Clarity

thoughts and as a result, they spoke more clearly
post-instruction. The percentage of students
speaking more clearly increased from 17.8% to
60%. Instruction using Jolly Phonics flash cards
significantly influenced the clarity of students’
speech within the Experimental groups with a
p<.001 (Table 2). This is also shown in Figure 1.

. Post_instruction

Yes

Fig. (1): Pre and post-test count of clarity within the experimental groups.

A comparison between the experimental and
control groups in terms of speech clarity shows
that the performance of the experimental groups
was much better since there was a noticeable
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increase in the percentage of students who spoke
more clearly as shown in Figure 2. This could be
attributed to the flashcard facilitators that they
had been using.
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Post_instruction

Group
Control

Experimental

Sometimes  Yes

Fig. (2): Percentage of clarity by group and phase.

4.2. Speech Loudness

Students did not speak loud enough to be
heard because they felt less confident or shy. The
percentage of students speaking louder with
confidence increased from 20% to 51.1% (Table
1). Using songs from the Jolly Phonics system has
provided a relaxed classroom and built an
assertive personality for the students, which
encouraged them to speak loudly after the three-

8.9% -
48.9% -
47% -

42.2% -

Percentage

34% -

19% =

Sometimes
Loudness

dils

month period of instruction, as clearly indicated
in Figure 3.

Instruction using Jolly Phonics songs
significantly influenced the loudness of students’
speech with a p<.001(Table 2), indicating a
significant association between the loudness
category and instructional phases within the
Experimental group at a significance level of
alpha = 0.05.

Phase

Pre_instruction

. Post_instruction

Fig. (3): Pre and post-test of loudness within the experimental groups.

The experimental groups have improved more
than the control groups in terms of speech
loudness. The classroom environment created a

motivated atmosphere that raised the level of
students’ confidence. This is shown in Figure 4 .
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Fig. (4): Percentage of loudness by group and phase.

4.3. Detail Sharing

Most students were giving short answers when
responding to the teacher’s questions to limit the
time of using English. However, at the end of the
teaching period, as shown in Figure 5, more
students were willing to give lengthy answers,
share more details and express more. They were
even sometimes eager for more questions to have

Jild

the opportunity to speak more. The percentage of
students giving more details in their speech
increased from 17.8% to 51.1% (Table 1). This
indicates an increase in their confidence levels.

The use of Jolly Phonics songs inside the
classroom within the experimental groups had a
significant impact on the amount of details
students shared with a p<.001(Table 2).

Post_lnstructlon

Fig. (5): Pre- and post-instruction of detail sharing within the experimental groups.

45.6% -
42.2%-
[}
[@)]
S
£ 38.9%-
(O]
o
[0]
0O 18.9%-
12.2% -
Sometimes
Details
The experimental groups made better

explanations and shared more details when
speaking in English than the control groups,
Figure 6. The control groups did not show the
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same ability to express themselves in English, so
they tried to use their native language sometimes
inside the classroom instead of expressing
themselves in English language.
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Fig. (6): Percentage of detail sharing by group and phase.

4.4. Maintaining Eye Contact

Jolly Phonics songs had a significant effect on
the ability of students to maintain eye contact
with a p<.001(Table 2). The percentage of
students maintaining eye contact during speaking
within the experimental group increased from
17.8% to 55.6% (Table 1). This may also indicate
an increase in their confidence levels.

9% -

57% -

46% -

Percentage

27% -

17% -

Sometimes

Eye Contact

dila

Pre-instruction, most students avoided eye
contact with the teacher, especially when they had
social anxiety or were feeling nervous. Songs
provided an encouraging environment, worked as
a calming strategy, and helped them overcome
that difficulty and when speaking in English. This
is also shown in Figure 7.

Phase

. Pre_instruction

Post_lnstructlon

Fig. (7): Pre- and post-instruction of eye contact within the experimental groups.

The Jolly Phonics teaching method had an
impact on both experimental and control groups
with reference to maintaining eye contact, Figure

8. There is improvement in the ability to maintain
eye contact in all groups after instruction.
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Fig. (8): Percentage of eye contact by group and phase.
4.5. Interaction
The percentage of interaction among students Figure 9 shows the improvement in students’
increased from 11.1% to 46.7% (Table 1). interaction before and after instruction using
Instruction within the experimental groups using songs. Songs do not just bring enjoyment into the
Jolly Phonics songs had a significant impact on class; they also give students the opportunity to
the amount of interaction between students witha  activate their wide imagination and interchange

p<.001(Table 2). more with each other .
45.6% -
44.4% =
)
D 43.3% - Phase
5 Pre_instruction
O 36.7%-
& . Post_instruction
17.8% -
12.2% -
Sometimes
Interaction

Fig. (9): Pre- and post-instruction of interaction within the experimental groups.
Most of the students of the experimental group students interacted less in the classroom, as

groups had been super-on in their classes in terms ~ shown in Figure 10.
of interaction. On the other hand, the control
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Fig. (10): Percentage of interaction by group and phase.

5. CONCLUSIONS

This study investigates how teaching young
students with Jolly Phonic songs affects their
English-speaking abilities. The study includes
four schools: two that used Jolly Phonics songs
and two that used different methods. The
provided data presents the results of an attempt
aimed at improving speaking fluency in terms of
five key measures: speech clarity, speech
loudness, detail sharing, eye contact, and
interaction. By comparing the findings of students
before and after instruction, the improvement in
each category was estimated.

The results show that the students' speaking
ability have significantly increased. The
instruction  significantly improved speaking
fluency since there is an improvement in all
categories. The main conclusions of the results
this paper are summarized below.

e Including songs in English lessons helps to
create a fun and enticing learning environment for
young students. Additionally, it helps encourage
their motivation and enthusiasm for learning.

e Performing actions and movements while
singing the songs creates a fascinating and
enjoyable situation, allowing kids to be active
learners and make the songs more remembered.

e Making use of flashcards helps students pay
attention and comprehend what is being said
better. Employing flashcards can be bright and
vibrant, which has a tremendous impact on visual
learners.

e Using songs and flashcards increases student
participation in class.

¢ Reading skill is also improved automatically.
Before instruction, most of the students could not
read. However, after using jolly phonics songs
and flashcards, students were able to blend words
and read more fluently.

6. RECOMMENDATIONS

The experimental groups performed better in
speaking fluency than the control groups.
Students taught English with Jolly Phonics songs
and flashcards have been shown to help teachers
enhance multiple skills simultaneously and reach
their aims since it is based on the needs of the
students, allowing them to naturally engage with
it.

These results show that the use of songs inside
the classroom is highly recommended and can be
used by early grade teachers as a great tool to
engage students more and encourage them to
express themselves in English more.
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